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The Reading First program in Michigan has provided resources and guidelines to help
teachers organize their instruction and to make it possible for them to consult with others. We
wondered how often teachers used these resources and guidelines. This winter, teachers completed a
survey to answer this question. Their responses show that some features of Reading First are a very regular
part of teachers’ work—for example, 94% of the teachers said they provided explicit instruction every day.

Others are not so regularly used by teachers—for example, a third of the teachers said they consulted with the literacy
coach only 2 or 3 times a month.

The survey question asked: “In this school year, how often

have you. . .2” The table shows the percent of teachers that
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selected each response option.
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In the winter, teachers completed a survey to indicate the involvement of parents in their school. The following table shows
some of the results. About two-thirds of the teachers felt that the parents were interested in meeting with them and wanted
to find out how their child was doing in school (based on the report card). On the other hand, most teachers felt that parents
were not likely to volunteer to help in the classroom or attend school events.

The survey question was: “For the students you teach this year, how many of their parents. . .?” The numbers in the table show
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the percent of teachers who selected each response option.
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Dear Reading First Teachers:

We started preparing and sending out newsletters about four years ago, hoping to provide interesting information about
Reading First for those who were doing the lion’s share of the work for this state and federal program: the teachers!!! We also
hoped that these newsletters would provide a way for teachers to see their work as part of a state-wide project—to take pride
in the work that teachers, coaches, facilitators, principals, special educators, program directors are doing to help children
become excellent readers.
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P AL

formal evaluation of Reading
First in Michigan, we will no
longer be producing newsletters
for you. This is our last chance
to wish you all well. We hope
you have a pleasant summer and
a productive and gratifying year
next year. As always, feel free to
contact us if you have questions.
And, again, thanks for your help
and your dedication to the work
of teaching children to read and
write well.

Joanne Catlisle, for the Reading First Evaluation team



